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Abstract: This paper discusses the evolution of 

Islamic education, emphasizing the transformative 

role it plays in shaping the individual’s behavior, 

social interactions, and environmental context. The 

primary objective is to explore the contributions of 

influential Islamic thinkers, including Hasan 

AlBanna, Muhammad Abduh, Mohammad Iqbal, 

and Naquib Al-Attas, to the development of 

Islamic educational paradigms. A descriptive and 

analytical approach is employed to examine their 

thoughts on the integration of Islamic principles 

with modern education. The findings reveal that 

these scholars advocated for education as a tool for 

moral and intellectual development, with a focus 

on fostering a balanced individual capable of 

contributing to society. Al-Banna emphasized 

character building, Abduh promoted critical 

thinking and the integration of religious and secular 

knowledge, Iqbal emphasized self-realization and 

independence, while Al-Attas highlighted the 

moral and spiritual dimensions of education. In 

conclusion, the study highlights that Islamic 

education, as envisioned by these thinkers, aims to 

produce individuals who are intellectually, morally, 

and spiritually equipped to face modern challenges 

while adhering to Islamic values.   
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Introduction   

Educational phenomena are, at their core, intrinsically related to 

human experience and the transformation of experience and progress 

that align with that existence, both in its entirety and its functional 

interpretation. The protracted discourse on the concept of Islamic 

education within the Muslim community has yet to converge on an 

integrated framework that reconciles the diverse existing  

interpretations. Notably, many Muslim countries, including Arab nations, 

Egypt, Iraq, Yemen, and Indonesia, largely adopt the concept of tarbiyah 

in their educational advancement1    

Within this framework, the intellectual contributions of Muslim 

philosophers play a crucial role in the formulation of a comprehensive 

educational paradigm. Prominent figures such as Hasan Al-Banna, 

Muhammad Abduh, Muhammad Iqbal, and Naquib Al-Attas have 

significantly influenced Islamic educational thought..   

Hasan Al-Banna, as the founder of the Muslim Brotherhood, 

advocated for the importance of moral education intertwined with social 

practice. Muhammad Abduh, a reformist theologian, underlined the 

need for an educational revival that combines contemporary scientific 

knowledge with Islamic principles. Muhammad Iqbal, both a poet and a 

philosopher, concentrated on the development of individual potential 

and societal awareness through educational means. Concurrently, 

Naquib Al-Attas emphasized the need for education grounded in Islamic 

values and the advancement of science.   

The objectives of this investigation are as follows: first, to 

investigate the concept of education, second, to trace the intellectual 

heritage; third, to assess the interrelatedness of thought; fourth, to 

promote educational innovation, fifth, to foster social awareness; and 

sixth, to enhance interdisciplinary perspectives. This research is  

  

 
1 Hani’atul Khoiroh, “Islam Mengungkap Demokrasi (Prespektif Sejarah Di Masa 

Nabi Dan Khulafa’ Al Rasyidin),” Miyah : Jurnal Studi Islam Vol 18 no (2021).  
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characterized as library research, utilizing printed literature as its 

primary data source, including books, journals, bulletins, and similar 

materials. Consequently, utilizing existing library literature as a 

foundation, the researcher will engage in reading and analysis to 

uncover responses to the aforementioned research objectives.   

Discussion  

Islamic education is a pedagogical framework characterized by 

its foundation in Islamic doctrine, wherein the entirety of thought and 

practice related to Islamic education is intrinsically linked to the 

imperative that all developmental and operational activities must 

manifest or evolve from Islamic teachings. Conversely, the 

transformation inherent in Islamic education signifies a systematic 

change in the behavior of individual learners concerning their personal 

existence, social interactions, and environmental context. This 

transformation is facilitated through educational methodologies and 

instructional practices, which stand as fundamental activities and 

professions within a broader spectrum of social roles.2   

   The domain of Islamic education has undergone substantial 

evolution, significantly influenced by the intellectual contributions of 

various prominent philosophers. In this regard, the ideas of renowned 

figures such as Hasan Al-Banna, Muhammad Abduh, Mohammad Iqbal, 

and Naquib Al-Attas have provided critical insights that have shaped the 

educational paradigm concerning the requirements of the Muslim 

community.   

1. Hasan Al-Banna: Education as a Tool for Character  

Formation     

i. Biography of Hasan Al-Banna and His Works  
  He was born in the city of Mahmudiyah near Alexandria in 1906 CE 

and died as a martyr in 1949 CE. He was raised in a religious, educated, 

and respected family. His father, Sheikh Ahmad Abd al- 

  

 
2 Asrori Rusman, Filsafat Pendidikan Islam (Malang: Pustaka Learning Center, 

2020).  
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Rahman, a graduate of Al-Azhar University, studied jurisprudence and 

Hadith.3  Since childhood, Al-Banna received intensive education from 

his father in various fields of religious sciences, such as jurisprudence, 

Hadith, and the Qur'an. In addition, he pursued formal education at a 

preparatory school and a teachers' training school in Damanhur. 

Subsequently, he continued his studies at Dar al-Ulum for four years. 

His spiritual education was acquired through the Hasyafiyah Order, 

which he joined at the age of 12. At the same time, he began attending 

primary school (Ibtidaiyah) and joined several religious groups, 

including Jama’ah Suluk Akhlaqi. This group focused on the formation 

of noble morals and implemented strict discipline for its members. 

When he was 13 years old, Al-Banna served as secretary in an 

organization led by Ahmad Shukri, a figure who later supported the 

establishment of the Muslim Brotherhood. Amidst his busy schedule 

as a preacher, Al-Banna successfully completed his education well. In 

1927, he graduated from the Faculty of Dar al-Ulum at the age of 21.4  

The Muslim Brotherhood movement was founded by Hasan al-

Banna and served as a vehicle to accommodate and disseminate reform 

ideas aimed at returning Muslims to the Qur'an and Sunnah. This 

organization placed greater emphasis on aspects of moral and social 

reform, as demonstrated by the establishment of various supporting 

facilities such as mosques, schools, hospitals, industrial halls, and 

others.4  

 Hasan al-Banna's works were largely produced in the form of 

treatises written throughout his life and published extensively in the 

Ikhwan Al-Muslimin magazine. These treatises were eventually 

collected and bound into a single volume titled Majmu’at Rasa’il Al- 

  

 
3 Maya Sari Sitompul, “Materi Pendidikan Islam Menurut Hasan Al-Banna” 

(Tesis-Padangsidimpuan: Perpustakaan IAIN Padangsidimpuan, 2017). 4 

Muhammad Mawardi Djalaluddin, Pemikiran Pendidikan Islam Hasan AlBanna 

(Makasar: Rumah Jurnal UIN Alauddin, n.d.).  
4 Djalaluddin.  
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Imam Al-Syahid Hasan Al-Banna. The titles of the respective treatises 

include the following:  

Da’watuna   

1) Ila Ayyi Syai’in Nad’u Al-Nas   
2) Nahwa Al-Nur   
3) Risalat Al-Ta’lim, dan masih banyak lagi.5  

   

 ii. Hasan al-Banna's Thought  
   

Regardless of Hasan al-Banna's views on Islamic teachings, his 

perspective on education remains consistent. He believed that Islamic 

teachings encompass all aspects of human life, both in this world and 

the hereafter. According to his understanding, Islam is a state and a 

homeland, a government and a population, morality and power, 

compassion and justice, civilization and law, material and natural 

resources, jihad and the propagation of religion, income and wealth.6  

   Hasan al-Banna viewed education as a means for developing 

human potential encompassing the physical body, intellect, and heart 

(qalb) as well as an effort to transmit Islamic culture. According to him, 

education is the process of actualizing learners' potential through the 

application of Islamic teachings. The primary objective of this 

actualization is to shape individuals who possess physical strength, 

intellectual intelligence, and purity of heart to serve Allah, while 

simultaneously creating a peaceful and harmonious environment. 

Therefore, Hasan al-Banna's educational concept must focus on divine 

values, remain universal and integrated, be oriented toward positive and 

constructive outcomes, and be capable of building brotherhood and 

balance in human life.   

   

 
5 Djalaluddin.  
6 Sitompul, “Materi Pendidikan Islam Menurut Hasan Al-Banna.”  
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2. Muhammad Abduh: Educational Reform and Critical  

Thought  
i. Biography of Muhammad Abduh and His Works  

Muhammad Abduh was a Muslim theologian, Mufti of Egypt, 

liberal reformer, and founder of Islamic Modernism. He passed away on 

July 11, 1905. He is a prominent figure in theology and philosophy who 

shaped modern Islamism.[1] Muhammad Abduh was born in Egypt in 

1265 AH with the full name Muhammad bin Abduh bin Hasan Khairullah. 

He hailed from the Nile Delta region. His father, Abduh Hasan Khairullah, 

was an immigrant of Turkish origin who had long settled in Egypt, while 

his mother was of Arab nationality with a lineage tracing back to Caliph 

Umar Ibn Khattab. Both of his parents settled in the village of Mahallah 

Nashr after previously moving to various places. From childhood through 

his youth, Muhammad Abduh diligently learned to read and write. By the 

age of 12, he had successfully memorized the Qur'an under the direct 

guidance of his father.7  

After completing his basic education, Muhammad Abduh  

continued his studies at the religious college in the Ahmadi Mosque, located 

in the village of Tanta. He then pursued his education at Al-Azhar 

University in Cairo and successfully graduated in 1877 with good results. 

One of the turning points in his life occurred in 1872 when he participated 

in small group discussions led by Jamaluddin al-Afghani, a political activist 

who actively called for Islamic unity. At that time, Abduh was 23 years old, 

while Jamaluddin was 33.  

Together with his friends, such as Saad Zaghlul and Abdullah 

alNadim, Abduh enthusiastically followed the instruction in this group. 

Jamaluddin introduced his students to philosophical texts written by figures 

such as Ibn Sina, Aristotle, and al-Farabi. This teaching of philosophy was 

an unconventional practice in Egyptian education at that time.8   

 
7 Administrator, “Muhammad Abduh : Biografi Dan Pemikirannya,” 2024, 
https://an-nur.ac.id/muhammad-abduh-tokoh-pembaharu-

islam//8November2022/diakses pada tanggal 3-November-2024.  
8 Rendy Adam Fitriadi, “Pemikiran Syekh Muhammad Abduh,” 2021.  
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As previously mentioned, Abduh mastered almost all 

crossdisciplinary fields of science; consequently, his works cover nearly all of 

them, ranging from theology, exegesis (tafsir), philosophy, logic, literature, 

and so on. Below is a list of Muhammad Abduh's works:  

   

1) Risaalahi al-Waaridaat,   
2) Hashiyahi ‘alai Sharhi al-Dawaanii lii Kitabi al-‘Aqa’idi 

al‘Adlutiyahkaryai al-Iiji   

3) Al-Aqaa’idi al-Muhammadiyah   
4) Al-Urwahi al-Wuthqa   
5) Sharhi Kitabi Nahji al-Balaaghah, dan masih banyak lagi.9  

   

   

   

ii. Muhammad Abduh's Thought  
  Muhammad Abduh argued that the decline of Islamic civilization, 

particularly in Egypt, was caused by the dualism in the educational system 

existing at that time. The system was divided into two models: modern 

schools and religious schools, each with distinct characteristics lacking any 

integration of knowledge between the two. To resolve this issue, Abduh 

pursued an interdisciplinary approach by merging the curricula of modern 

and religious schools, thereby reducing educational dualism.    

He successfully established public schools aimed at producing experts in 

various highly needed fields, such as industry, finance, administration, 

military, health, and other general sciences. Abduh also advocated for the 

inclusion of religious studies in general education. According to him, 

Islamic education would not be effective if Western sciences were 

adopted raw and uncritically. He rejected total dependence on the 

Western educational system and emphasized the importance of instilling 

 
9 Evi Fatimatur Rusydiyah, Aliran Dan Paradigma Pemikiran Pendidikan Agama 

Islam Kontemporer (Surabaya: UIN Sunan Ampel Press, 2019).  
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Islamic knowledge in Egyptian children, including basic skills such as 

reading, writing, and arithmetic. Abduh placed a strong emphasis on the  

  
importance of rational and critical thinking for his students. He also 

criticized fatalism, which he believed could trigger stagnation in Islamic 

thought and hinder the dynamics and progress of Muslim society.10   

   

3. Mohammad Iqbal: Education as Self-Formation  
i. Biography of Mohammad Iqbal and His Works  

Muhammad Iqbal was born in Sialkot, Punjab, Pakistan, on 

February 22, 1873, and passed away in 1938. His ancestral family 

originated from the Kashmir Valley, descending from a poor Kashmiri 

Brahman family that had embraced Islam hundreds of years before Iqbal's 

birth. This family was deeply devoted to Islam. He completed his primary 

education in Sialkot before moving to Lahore in 1895. During his time in 

Sialkot, he received guidance from a highly respected teacher, Maulana 

Mir Hasan, who was a close friend of his father. As an Islamic scholar, 

Maulana Mir Hasan recognized his student's brilliant intellect and 

continually encouraged Mohammad Iqbal.11 Iqbal began his education in 

his childhood, guided directly by his father, and later continued learning 

the Qur'an at a maktab (traditional religious school). His formal education 

started at the Scottish Mission School in Sialkot, where he was mentored 

by Mir Hasan, his father's close friend. Iqbal completed his education at 

the school in 1895 at the age of 22. Afterward, he moved to Lahore, a 

major city in India, and began popularizing Urdu literature as a substitute 

for Persian literature. In Lahore, he joined a literary association and 

pursued his studies at Government College. In 1897, he earned his 

Bachelor of Arts (B.A.) degree and subsequently pursued a Master of Arts 

(M.A.) in Philosophy.   

After completing his education, Iqbal became a lecturer in History and  

 
10 Rusydiyah.  
11 Nuryamin, “Pemikiran Filosofis Muhammad Iqbal Tentang Pendidikan,” Jurnal 

UIN Alauddin Volume 1 n, no. Juli Desember (2020).  
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Philosophy at Oriental College, Lahore. He also taught Philosophy and 

English at Government College, where he gained prominence for his 

extensive knowledge, sharp perspectives, and noble morals. Iqbal lived 

in Lahore for ten years before pursuing his studies in Europe at the age 

of 32 at the encouragement of Sir Thomas Arnold. In Europe, Iqbal 

studied at the University of Cambridge, England, under the guidance of  

  
Dr. McTaggart, and earned a degree in moral philosophy. He then 

continued his studies in Germany at the University of Munich to learn 

the German language. Unsatisfied with these achievements, Iqbal 

returned to London to study law at the School of Political Sciences. In  

London, he briefly substituted for Sir Thomas Arnold as a lecturer at the 

University of London for three months. Within approximately three 

years, Iqbal successfully earned various academic degrees from 

prominent universities in Europe.  

  Upon his return to his homeland in 1908, Iqbal began his career as an 

advocate in Lahore until 1934. In 1922, he received the title of "Sir" from 

the British government upon the recommendation of his friend, Sir 

Zulfikar 'Ali Khan. In addition to practicing law, Iqbal returned to teaching 

at Government College, lecturing in Philosophy, Arabic Literature, and 

English Literature. He also served as the Dean of the Faculty of Oriental 

Studies and the Head of the Department of Philosophical Studies. Iqbal 

pursued this profession with full dedication until the end of his life in  

1938.12  

 Iqbal's works were written in various forms, including philosophical 

works, literary works, and religious lectures, among which are:  

   

1) ‘Ilm al-Iqsishad   
2) The Development Of Methapysict In Persia; A Contribution To The  

History Of Muslim Pylosophy   

 
12 Aam Abdillah, “Perkembangan Pemikiran Konsep Pendidikan Diri Dalam 

Perspektif Tasawuf Muhammad Iqbal,” Al-Tsaqafa: Jurnal Peradaban Islam vol 

16 no, no. Juni (2019).  
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3) Stray Reflections   

4) Asrar-I-Khudi   
5) Rumuz-I-Bekhudi, dan masih banyak lagi.   

   

ii. Mohammad Iqbal's Thought  
 Muhammad Iqbal's thoughts on education possess social and 

humanitarian connotations within an Islamic context. These social 

connotations also apply to the individual, who requires self- 

  
improvement. The essence of selfhood and the strengthening of 

individual personality yield significant social effects. An individual's 

personality helps build a strong and stable society by actualizing 

harmonious relations with the existential world, ultimately leading to 

the realization that the entire universe is encompassed as a potential 

within the self.13  

   Iqbal strongly advocated the importance of an independent 

educational system for Muslim society. According to him, Muslims 

should not be forced to adopt religious doctrines introduced by the 

British colonizers such as Puritanism which were unsuited to the needs 

of Muslims in India at that time. Iqbal considered that the existing 

education focused too heavily on systemic purity without taking into 

account the practical and essential needs for the community's progress.   

   He argued that Muslims must have their own educational 

institutions designed and managed based on their needs and potential. 

Thus, an educational system capable of generating a synergistic effect 

between intellectual development and creative and innovative human 

resources would be established. This perspective gave birth to a modern 

idea that positions humans as the creators of their own actions, 

emphasizing independence, creativity, and responsibility in education as 

the foundation for the progress of Muslim society.14  

 
13 Nuryamin, “Pemikiran Filosofis Muhammad Iqbal Tentang Pendidikan.”  
14 Alfarabi Shidqi Ahmadi, “Pemikiran Filosofi Pendidikan Islam Muhammad 

Iqnal Dan Relevansinya Dengan Ranah Psikomotorik Siswa,” Jurnal Ta’limuna vol 

11 no, no. Maret (2022).  
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4. Naquib Al-Attas: Epistemology in Islamic Education  
i. Biography of Naquib Al-Attas and His Works  

 Syed Naquib’s full name is Syed Muhammad Naquib ibn Abdullah ibn  

Muhsin Al-Attas.15 He was born in Bogor, West Java, Indonesia, on  

September 5, 1931. Naquib Al-Attas traces his lineage (nasab) to the 

Ba'Alawi family of Hadramaut, Yemen, which ultimately connects to  

  
Hussein, the grandson of the Prophet Muhammad SAW. His mother, 

Sharifah Raquan Al-Aydarus, hailed from Bogor, West Java, and came 

from a Sundanese family of Sukapura. On his father's side, Al-Attas's 

grandfather, Syed Abdullah ibn Muhsin ibn Muhammad al-Attas, was an 

influential saint (wali) in both Indonesia and Arabia..16 He studied Islamic 

teachings from his mother's family in Bogor, as well as general 

knowledge of Malay culture from Johor. At the beginning of his military 

career, Syed Naquib joined the Malay Regiment. He was appointed by Sir 

Gerald Templer, the general serving as the British High Commissioner to 

Malaysia from 1952 to 1955, to receive military education at Eton and 

the Royal Military Academy in the United Kingdom. In 1968, Syed Naquib 

became the Dean of the Faculty of Arts at the University of Malaya. He is 

also a brilliant architect.17   

   There is no doubt about Al-Attas's role as an expert at the time.  

He was appointed as the head of the Institute of Malay Language, 

Literature and Culture at the National University of Malaysia from 1970 

to 1984. He also led the Tun Abdul Razak Chair for Southeast Asian 

Studies at Ohio University, USA, from 1980 to 1982. Al-Attas has been 

the rector of the International Institute of Islamic Thought and 

Civilization (ISTAC) in Malaysia since 1987, and he is also its founder. 

 
15 Rusydiyah, Aliran Dan Paradigma Pemikiran Pendidikan Agama Islam 

Kontemporer.  
16 Ainul Yakin, “Spiritualitas Dalam Pendidikan Islam Perspekyif Muhammad 

Naquib Al-Attas,” Maharot: Journal of Islamic Education Vol 2 no 2, no. Juli 

(2018).  
17 Rusydiyah, Aliran Dan Paradigma Pemikiran Pendidikan Agama Islam 

Kontemporer.  
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Orientalist scholars and experts in Islamic and Malay civilizations 

frequently bestow honors upon Al-Attas.18  

Syed M. Naquib Al-Attas has written many of his thoughts in the 

form of scientific publications consisting of books and various articles, 

among which are:  

   

  
1) Islam and Secularism   

2) Islam and the Philosophy of Science   

3) The Oldesti Knowni Malayi Manuscript:i Ai 16thi Centuryi Malayi 

Translationi ofi thei ‘Aqaidi ofi Al-Nasasfi   

4) On Quiddity and Essence: An Outline of the Basic Stucture of 

Reality in Islamic Metaphysics   

5) Aims and Objectives of Islamic Education, dan masih banyak 

lagi.19   

   

ii. Naquib Al-Attas's Thought  
   Al-Attas argued that Islam must always serve as a guide for life 

and a compass for the lives of its followers. It is vital for Muslims to 

protect themselves from the potentially misleading influences of 

Western and Orientalist thoughts. Therefore, Al-Attas emphasized the 

importance of fostering an awareness of knowledge and education in 

the Islamic world. His major concept of the Islamization of knowledge 

which was warmly welcomed by Muslim scholars around the world 

demonstrates this viewpoint. The objective of this Islamization of 

knowledge is to address the corruption of modern science, both at the 

conceptual level and directly regarding issues of the sources of 

knowledge, criteria of truth, language, and so forth. Such a crisis would 

 
18 Yakin, “Spiritualitas Dalam Pendidikan Islam Perspekyif Muhammad Naquib 

Al-Attas.”  
19 Rusydiyah, Aliran Dan Paradigma Pemikiran Pendidikan Agama Islam 

Kontemporer.  
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have a massive impact on the principles of knowledge constructed by 

modern society.20   

   Al-Attas's orientation of education focuses on a moral-religious 

framework, emphasizing the principles of balance and integration within 

its system. His concept of ta'dib (adab/proper conduct) forms the core of 

this paradigm, wherein education does not merely introduce knowledge 

but also integrates it with action. Through education, human beings are 

guided to understand their position within the cosmic order so that they  

  
can practice their knowledge based on adab, ethics, and religious 

teachings.   

   The educational paradigm offered by Al-Attas emphasizes the 

moral-transcendental (affective) aspect while still taking into account 

cognitive (sensory-logical) and psychomotor (sensory-empirical) aspects. 

This aligns with the aspirations of Islamic education, which prioritizes 

morality and religion. In the taxonomy of Islamic education, in addition 

to encompassing the three domains developed by B.S. Bloom cognitive, 

affective, and psychomotor there is also a transcendental domain, 

namely faith (iman).    

   The domain of faith (iman) serves as an essential element 

because Islamic teachings encompass not only rational matters but also 

supra-rational aspects that can only be understood through the 

foundation of faith. Faith, which originates from revelation the Qur'an 

and Hadith acts as the central point that determines the attitude, values 

of life, and actions of students. Consequently, the domain of faith 

influences not only the values one holds but also the quality of actions 

performed in life..21  

 
20 Dkk Mohammad David El Hakim, “Pendidikan Islam Dalam Perspektif Syed 

Naquib Al-Attas Dan Relevansinya Bagi Pengembangan Pendidikan Islam Di 

Indonesia,” EJournal STIT PN, 2020.  
21 Munawir, Intelektual Muslim Bidang Pendidikan Dari Jaman Ke Jaman 

(Sidoarjo: Kanzum Books, 2020).  
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Conclusion  
The intellectual contributions of these thinkers offer a profound 

understanding of the implementation of Islamic education. The 

ideologies of prominent figures such as Hasan Al-Banna, Muhammad 

Abduh, Mohammad Iqbal, and Naquib Al-Attas have significantly 

influenced the formulation of educational concepts that align with the 

requirements of the Muslim community.   

1) Hasan Al-Banna   

Hasan Al-Banna, the architect of the Muslim Brotherhood, underscored 

the importance of education as a mechanism to enhance individuals' 

social and spiritual consciousness. He argued that education transcends  

  
the mere transmission of knowledge; it embodies the instillation of Islamic 

identity and an ethical framework. Al-Banna maintained that education 

must integrate spiritual and social dimensions, thereby fostering 

individuals who are not only intellectually proficient but also deeply 

committed to Islamic principles.   

2) Muhammad Abduh   

Muhammad Abduh, a prominent figure in educational reform, argued 

that the educational system must be able to adapt to the demands of 

evolving contemporary society. He emphasized the importance of 

rational thought and critical analysis within the framework of Islamic 

education. Abduh maintained that the educational process must foster 

independent thinking and provide individuals with the opportunity to 

pursue knowledge broadly. Furthermore, he aspired to eradicate 

dogmatic beliefs that hinder the advancement of scientific inquiry, 

thereby positioning education as an essential instrument for achieving 

societal progress.   

   

3) Mohammad Iqbal   

Mohammad Iqbal viewed education as a vital pathway for realizing an 

individual's inherent potential and achieving spiritual enlightenment. He 

underscored the importance of an educational framework possessing the 

capacity to catalyze learners' creative abilities and individuality. Iqbal 
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argued that education must instill strong moral and ethical principles, 

enabling individuals to make constructive contributions to the collective 

welfare of society. Furthermore, he advocated for a transformative 

educational paradigm that prioritizes not only cognitive development but 

also the holistic cultivation of the soul and spirit.   

4) Naquib Al-Attas   

Naquib Al-Attas explained the importance of epistemology 

within the framework of Islamic education. He argued that educational 

endeavors must be grounded in a profound understanding of the 

essence of science, truth, and ethical values. Al-Attas advocated for an 

educational paradigm that emphasizes the cultivation of moral character 

and an acute awareness of social responsibility. This approach prioritizes 

intellectual advancement that remains intrinsically linked to the spiritual 

dimension, thereby enabling education to foster integrative and 

wellrounded individuals.  

The intellectual contributions of these philosophers offer a strong 

foundation for a comprehensive paradigm of Islamic education. By 

synthesizing intellectual, ethical, and spiritual dimensions, Islamic 

education can foster individuals who are not only intellectually astute 

but also deeply committed to the principles of goodness and justice. 

This intellectual heritage must be transmitted and adapted within the 

context of contemporary education to effectively address the complex 

challenges posed by the global landscape.  
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